HAYKOBI BAITHCKH

Cepisi: I[TedazoziuHi HOYKU

Bunycx 174

Conflictology: studies. benefit [for stud. universities].
Moscow.

3. Morosanova, V. L. (2004). Oprosnik «Stil'
samoregulyatsii povedeniyay. [Questionnaire «Style of
self-regulation of behavior»]. Moscow.

BIIOMOCTI ITPO ABTOPA
CTYKAJIEHKO 3o0s1 MuxaiijiBHa — KaHIuAaT
NEeJaroriYHux Hayk, CTaplinid BUKIajad Kadenpu
MY3HUYHOTO MHCTELTBA i xopeorpadii
IeHTpanbHOYKpaiHCHKOTO JEPIKaBHOTO MEAArorivHOro
yHiBepcuTeTy iMeHi Bonoanmupa Bunanuenka.
Haykosi  inmepecu:  My3U4HO-BUKOHABCbKa
MiArOTOBKA MAaiOYTHIX YYUTENIB MY3HWKH, XyJ0KHBO-
€CTeTUYHE BUXOBaHHS MOJOI.

UDC 378.147.091.31

INFORMATION ABOUT THE AUTHOR

STUKALENKO Zoya Mikhailovna — Candidate
of Pedagogical Sciences, Senior Lecturer of the
Department of Music Art and Choreography of the
Centralukrainian State Pedagogical University named
after Volodymyr Vynnychenko.

Circle of scientific interests: music and
performing training of future teachers of music, art and
aesthetic education of youth.

Cmamms naoitiwna 0o pedaxyii 12. 02. 2019 p.
Peyenzenm — 0.n.1. npoghecop HYepxacog B. @.

CHERNIONKOY Yaroslav Olexandrovych —

Candidate of Pedagogical Sciences, Associate Professor,

Department of Linguodidactics and Foreign Languages,

Volodymyr Vynnychenko Centralukrainian
State Pedagogical University
https://orcid.org/0000-0001-6598-1581
e-mail: yarcher78professor@gmail.com

PSYCHOLOGICAL-PEDAGOGICAL COMPONENT OF PROFESSIONAL TRAINING’S
INDIVIDUALIZATION OF THE FUTURE SPECIALIST OF FOREIGN LANGUAGES

Formulation and justification of the
relevance of the problem. Improvement of the
national educational system of Ukraine, processes
of modernization of secondary and higher schools,
aimed at providing every young person with
opportunities for professional development,
raising the general cultural and professional level
of self-education, reproduction and strengthening
of the intellectual potential of the nation, require a
significant enhancement of the quality of youth
training, preparation for independent professional
life. Modern Europeanized higher education of
our country should implement a professional
multi-vectoral training of the future teacher as a
personality, promote the identification and
development of abilities, take into account
individual  differences, develop autonomy,
creativity, perseverance and responsibility.

The leading component of personality
development is determined in the main principles
of personality-oriented training, which are
manifested in the organization of psychologically-
comfortable conditions of professional training,
the development of cognitive abilities of the
individuality, the subject-subjective (dialogic)
nature of pedagogical interaction, the acquisition
of knowledge through personal experience of the
subject of training, meeting the needs of
realization of intellectual, cultural, creative
possibilities of the person. Therefore, a proper
level of quality of mastering in a foreign language
depends on appropriate techniques, technologies
that capture the content of personality-oriented
training and contribute to improving the
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personality, ready to live in a technological
society. The wurgency of the process of
implementing the principles of personality-
oriented professional training in a foreign
language is conditioned by the peculiarities of the
adaptation of personality-oriented technologies
and teaching methods to the specific conditions of
the educational process and overcoming the
contradiction between the growing needs in the
creative self-acting of the individuality and the
existing practice of teaching.

Analysis of previous studies and
publications in domestic pedagogy and
psychology points to the need to take into account
and development of personal qualities, which was
described by K. Ushynskyi; the leading ideas of
the personality-oriented paradigm are developed

in the studies of I. Bim, N. Gal’skova,
G. Kytaigorodska, I. Zymnya, O. Leontiev,
Ye.Polat, S. Rubinstein, A. Markova,

V. Serikova, S Arkhangel’skyi, 1. Yakymanska,
Ye. Bondarevs’ka. A significant impact on the
development and popularization of a person-
oriented approach, in particular, in the teaching of
foreign languages have been shown in the works
of the founder of humanistic psychology and the
theory of personality-centered learning, an
American  psychologist C. Rogers. Modern
approaches to the problem of creating an effective
system of professional training, the development
of methodology of pedagogical mastery and
modern technologies for the training of the future
teacher, the formation of the personality of the
modern teacher have been indicated in scientific
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works of: E. Pomytkina, S. Sysoyeva,
M. Soldatenko, M. Leshchenko, O. Padalka. The
works of: O.Dubasenyuk, L. Karamushka,
V. Molyako, V. Rybalka, T. Yatsenko, connected
with the problem of professional suitability as a
combination of psychological and
psychophysiological features of a person, cause a
special interest for us. The problems of the higher
school’s activity, its focus on the training of
teaching staff of the new formation are solved in
the works of: V. Kremin’, 1. Bekh,
S. Honcharenko, N. Kuzminina, S. Maksymenko,
V. Semychenko, O. Sukhomlynska,
O. Soloduhova. Especially important for reflection
the aspect of personal formation can be considered
the concepts of 1. Bekh, M. Borshevska,
1. Dubrovina, 0. Kononko, V. Kotyrlo,
M. Kruleht, V. Kudryavtseva, O. Shagrayeva.

The purpose of the article is to open the
mechanisms of accounting and development of the
individual qualities of the student, his/her internal
capacity; to create psychological-pedagogical
conditions of individualization of professional-
pedagogical training of future teachers; to
determine the components of the readiness of the
future teacher to self-upbringing; to show and
analyze the results of the pedagogical experiment
in a specially created pedagogical environment of
the Volodymyr Vynnychenko Central Ukrainian
State Pedagogical University.

The maine material of the stuty. We
support the opinion of the authors who believe
that the individualization of professional training
is, firstly, «such an organization of the educational
process, which involves the selection of funds, the
pace of learning, taking into account the
individual characteristics of those who study; and
secondly, a number of teaching and
methodological, psychological-pedagogical and
organizational-managerial measures that provide
an individual approach» (G. Selevko, B. Broude,
R. Artamonova) [9].

We believe that in the framework of our
study it is necessary to clarify this definition,
focusing on the development of personal-
professional potential of the future teacher. The
scientist S. Hatuntseva determines the
individualization of the professional training of
the future teacher as «such an organization of the
educational process, which includes a complex of
psychological-pedagogical and teaching-
methodical activities, which, firstly, involves
taking into account the student's individuality and
aimed at developing his personality and
professional potential, and secondly, the main
feature of such training is the need for a future
teacher to develop a constant professional self-
improvement. Analyzing the research of scientists,
the following components of the readiness of the
future teacher to self-education were identified:
motivational (interest, need for self-education,
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value relation to formation of readiness for self-
education); cognitive (the system of knowledge on
self-education, ways of introducing them into the
professional activity of the teacher, the essence,
methods and techniques for overcoming barriers
in education); operational-active(a set of skills for
self-education, overcoming barriers to self-
education); person-reflexive (professional-
personal qualities, reflection, self-esteem)» [8,
p. 128-132].

The goal can be achieved under such
psychological, pedagogical and organizational
conditions: Change of priorities in the definition
of the concept of general pedagogical training at a
modern university, its humanization, technology
and personalization; Enriching the purpose, tasks,
changing the structure of general pedagogical
training at a pedagogical university with an
orientation towards civilization values and the
European standard of pedagogical education;
Inclusion in the content of the course «School
Pedagogy» system of concepts on the technological
aspect of teacher training; Inclusion in the content
of the course «History of Pedagogy» where the
historical and pedagogical aspect of the problem is
added; Reorientation of the course «Methodology
of educational work» on the study of domestic and
foreign techniques and technologies;
Strengthening in the course «Fundamentals of
pedagogical skill» theory and practice of medical
equipment as a complex teaching technology;
Introduction to the structure of pedagogical
practice the tasks of technological character at
different levels; Development of the course
program «Educational Technologiesy, its contents
and methods of its teaching; Using during
professional pedagogical preparation of modern
pedagogical high school technology; modular
training, rating assessment of knowledge, research
technology, design and creation of a situation of
success; Implementation of the principles of
individualization and differentiation of teaching
and training in teaching activities; Using direct
contact of the university students with pedagogical
process of modern schools, where modern
pedagogical technologies are used [5].

The individualization of professional-
pedagogical training the author understands «the
organization of the process of informing the
students of the relevant special knowledge and
skills development taking into account their
individual characteristics, which creates the
optimal conditions for the realization of the
potential  opportunities of each  student.
Individualization of professional-pedagogical
training does not allow leveling the differences
between those who study, promotes the
development of each student of their unique
abilities, aims at highly qualified training for
professional activity» [6].

To a large extent, this applies to students



HAYKOBI BAITHCKH

Cepisi: I[TedazoziuHi HOYKU

Bunycx 174

with high and sufficient levels of learning
material, for which sometimes the educational
material that is considered in the audience is not
difficult, and therefore they use a significant part
of the less instructive part of the lesson, especially
when the teacher works with group of students in
which the learning process goes slowly. Students
and groups who have an active perception and
good memory, without having received the
necessary dose of educational material, eventually
become inert, passive. Consequently, one of the
important reasons for the decline in the success of
individual students is the lack of differentiated
work with them, the predominance of collective
forms of organization of educational activities [1].

In view of the foregoing, it is worthwhile to
realize that the student's subject matter develops in
the process of self-development, and not only the
mastering of knowledge and the formation of
skills, therefore, for the optimal implementation of
a person-oriented approach in the educational
process and the teaching of foreign languages, it is
necessary to create pedagogical conditions, taking
into account the student’s subjectivity as one of
the manifestations of the ability to transformation
and self-improvement in learning and further
professional activity [4]. Consequently, the
general optimal conditions for the development of
a student's personality in the context of a person-
oriented way of training are provided by: the
context of learning, which is taken into account in
the process of the student's subject activity and the
integration of various types of student activity at
the faculties of foreign languages (academic,
scientific, practical); a special role in contextual
learning is played by active forms and methods of
learning based on creative, productive, thinking;
the projection of conditions for independent
manifestation and development of professional-
personal qualities of the future specialist in the
branch of foreign languages [4]; an active
approach to the organization of the pedagogical
process, reflected in the introduction into the
educational process of various types, forms and
methods of activity, aimed at knowledge and
creative transformation of the surrounding world
(at high institution) [2]; the goal-setting, which
contributes to a conscious implementation of
activities and the formation of future teacher’s
positive motivation [2]; the polylogical and
dialogic nature of the interaction (of students both
in the training process and in extracurricular
activities; the organization of thinking activity and
creativity (the creation of students by their
individual sense in the discussed problem, the
phenomena and subjects being studied, the
exchange of meanings between the participants
interaction [2]; the creation of a situation of
success in activity, which causes satisfaction from
activities and increases motivation (it is
unacceptable to focus attention on mistakes and
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shortcomings in the activities [2]; the ensuring
freedom of choice in educational activities in
foreign languages; the organization of reflexive
activity, aimed at introspection of participants in
the pedagogical interaction of their activities, its
results [2].

The implementation of the communicative
approach, which carries a functional-activity
basis, helps to create a positive atmosphere for the
active, creative, free development of the student's
personality in speech activity at the faculty of
foreign languages. In general, such conditions can
be defined as follows: students have the
opportunity to express freely their thoughts and
feelings in the process of foreign language
communication; sometimes contradictory,
incorrect judgments testifying to students'
independence, their active position in training
activities are encouraged; the participants are not
ashamed and do not feel embarrassed by the
mistakes they are allowed; the use of the speech
material is subordinate to an individual linguistic
plan [3]; communication serves as means of
developing individuality and the tool of education
of the necessary features of personality, the way
of transfer of experience [3]; the problems,
selected taking into account the individual
interests of students, as well as the types of
activities performed by them, constitute the
contextual side of communication.

The basis of an individualized training
process should be the diagnosis of students'
development. The peculiarity of the process of
professional formation of students in many
respects remains an unsolved problem. The
scientist Sergeyenkova O. P believed that «the
problem of organizing personal development in
professional training at the university level is not
leading. The same issue, of formation of students’
attitude to study, their readiness to master the
psychological knowledge, individual professional
competence, diagnostic self-control at the
university, hasn’t been analyzed in a proper way»
[7].

«Since  diagnostics involves  constant
observation of the process of students’ individual
development in order to determine its conformity
with the desired result or original assumption, we
can talk about monitoring individual development
of them. The main point in monitoring is the
diagnosis of the dynamics of the individual
development of those being trained, making
corrections in the process of professional-
pedagogical training, that is, monitoring includes
diagnostics, forecasting and analysis of individual
development of the person in the process of
professional-pedagogical training. Monitoring is
possible in three forms: start diagnostics; current
diagnostics, final diagnosticsy [7, p. 343-345].

The consistent implementation of monitoring
allows ensuring the integration of the development
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of individual qualities of the individuality, the
professional-pedagogical preparation and
interaction of those who are trained, and teachers.
Thus, Sergeyenkova O. P states that «the essence
of monitoring individual development is
systematic obtaining information on the student's
progress in the educational process and the
realization of his potential psychological and
personal capabilities. This allows us to consider
the educational process not as a mass but as an
individual process of obtaining professional
educationy [7, p. 346-348].

It is advisable to emphasize that it is
precisely in a student's age that the restructuring
of individual potential occurs, its output is beyond
the limits of its own natural properties, the social
content of the contents of value education, the
formation of strategies of continuous professional
self-development. «Students need to improve the
social standard, social role, to affirm their own
position and acquire the corresponding social
status. On the basis of information measurements
a group of students is being developed. The
simplest form of level ranking within groups is the
allocation of three main characteristics of
students: psychological characteristics, having
high start; psychological characteristics, having
average start-ups; psychological characteristics
with low starting» [7, 3. 346-348].

Conclusions and prospects for further
researches of directions. Given the personal
preferences of the future teacher of foreign
languages at the center of the educational system
(at higher pedagogical educational institutions),
today there is a transition to flexible models of
organization of educational-pedagogical process,
which involve diverse training of a person capable
of realizing his/her creative and professional
potential in various spheres; that is why the
problem of introducing an individualized
personality-oriented approach, the characteristic
features of which is cooperation, dialogical
activity, active-creative character, providing the
individuality with the necessary freedom to make
independent decisions in the educational process
of higher education, is extremely relevant. We
understand that our observation is only part of the
research program we have created for this issue.
Further studies we see in the analysis of the
system of methods of studying English at non-
linguistic faculties of our university.

CIIUCOK IKEPEJI
1. Boxxeroba T. B.OueHuBanne KadecTBa
CaMOCTOSITEIbHOW PabOThl CTYINECHTOB: IOHATHHHBINA

acriexkr / T. B. Boxerosa // Haykosi mpami Bumoro
HAaBYAJBHOTO 3aKiany «J{OHeUpKHi HaliOHAIBHUI
TeXHIYHMI YHIBEPCHTET. Cep.: Ienarorika,
MCHXOJIOTIA 1 coriooris. — 2014, — Ne 1(2). — C. 26-31.
— Pexum poctymy: http://nbuv.gov.ua/UJRN/Npdntu_
pps_2014_1%282%29__ 9

184

2. Kamwues C. C. [leparoruka: Teopust 1 mpakTHKa
MeIarOrIIecKoro mporecca: yued. mocodme. B 3 4. U. 2
/ C. C. KauueB. — Munck: 3opHbl Bepacenb, 2008. —
208 c.

3. Konbiera A. B. CoBpeMeHHBIE METOJbI
oOyueHus aHrnmiickomy si3elky / A. B. Konbrmesa. —
Mumnck: Tetpa Cuctemc, 2011. —304 c.

4. Ilegaroruka M HCHXOJOIUS BbICHICH IIKOJIBL:
Yuebnoe nocobue. M3nanue BTOpOE, CTEpeOTUNIHOE /
Iox obm. pex. A. A. Jlepkaua.— M.: Usn-Bo PAI'C,
2010. - 258 c.

5. ITigroroBka MaiibyTHHOTO BUHTEIIS o
BIPOBA/DKEHHS IearoriYHux TexHosorii: HaBu. mocio
/ O. M. Ilexora Tta in.; 3a penm. . A. 3s3roHa,
O. M. Ilexoru. — K.: BumaBaunreo A.C.K., 2003. —
240 c.

6. CepreenxoBa  O. II.  ImaumBimyamizamis
npodeciiiHo-TIearoriyHol  MArOTOBKM CTYICHTIB //
AxtyanbHi  mpobmemu  meuxosorii.  Tom  V:
Icuxodizionoris. Icuxomnoris TIparti.
ExcniepumenTanpHa ncuxodoris. Bumyck 7 / 3a pen.
C. . Maxkcumenka. — K.: Il «ludopmaniiino-
aHayitTiaHe areHTcTBoy, 2007. — C. 242-248.

7. CepreenkoBa O. I1. JlocmimpkeHHs coLiaabHOT
IZIGHTUYHOCTI Y CTYZCHTIB BUIMX HaBYaJbHUX 3aKJIa/iB
// TIpobneMu 3aranpHOl Ta IMEAArorivyHol MCHXOJIOTII.
36. wHayk. mnpaup IHCTUTYTY Ticuxonorii — imeHi
I C. Kocrioka AIIH VYkpaium / 3a pen.
C. . Makcumenka. T. IX, u. 5. — K., 2007. — C. 343—
248.

8. Xarynmea C. M. Ilpobnema QopmyBaHHS
TOTOBHOCTI Mall0yTHBOTO BUMTEIS 10 CAMOBUXOBAHHS Y
npoueci iHauBiAyamizauii nmpodeciiHol miAroToBKH //
36ipHrK HaykoBHX mpailb «[lenarorika Ta HCUXOJIOTIs.
— XapkiB, 2014. — Bumn. — Ne 46. — C. 124-135.

9. lllnmanosuu . B. dopmyBanns B MaiOyTHIX
YUYHUTEINB TOTPeOH B INpOQeciiHOMYy CaMOBUXOBaHHI:
mic. ... kaaa. nen. Hayk: 13.00.04 / HlumanoBuy [puna
BikropiBaa. — 3amopixoks, 2008. — 215 c.

REFERENCES

1. Vozhegova, T. V. (2014). Otsenivanye
kachestva samostoiatelnoi raboty studentov: poniatinyi
aspect. [Assessing the quality of independent work of
students: the conceptual aspect]. Donetzk. .

2. Kashlev, S. S. (2008). Pedahohika: teoriya i
praktika pedahohicheskoho protsessa: ucheb. posobye.
[Pedagogy: Theory and Practice of the Pedagogical
Process: A Manual]. Minsk.

3. Konysheva, A. V. (2011).
metody obucheniya anhlyiskomu yazyku.
methods of teaching English]. Moscow.

4. Derkach, A. A. (2010). Pedahohika i
psykholohiya vysshei shkoly: Uchebnoe posobye.
[Pedagogy and psychology of higher education: a
textbook]. Moscow.

5. Piehota, O. M. (2003). Pidhotovka maibutnoho
vehytelia  do  vprovadzhennia  pedahohichnykh
tekhnolohii: Navch. Posib [Preparing a Future Teacher
for the Implementation of Pedagogical Technologies:
teaching. manual]. Kyiv.

6. Sergeyenkova, O. P. (2007). Indyvidualizatsiia
profesiino-pedahohichnoi  pidhotovky  studentiv  //
Aktualni problemy psykholohii. [Individualization of
professional-pedagogical preparation of students]. Kyiv.

7. Sergeyenkova, O. P. (2007). Doslidzhennia
sotsialnoi  identychnosti  u  studentiv  vyshchykh

Sovremennyye
[Modern



HAYKOBI BAITHCKH

Cepisi: I[TedazoziuHi HOYKU

Bunycx 174

navchalnykh zakladiv. [Research of social identity
among students of higher educational institutions].
Kyiv.

8. Hatuntseva, S. M. (2014). Problema
formuvannia  hotovnosti maibutnoho vchytelia do
samovykhovannia  u  protsesi  indyvidualizatsii
profesiinoi pidhotovky. [The problem of forming the
readiness of the future teacher to self-education in the
process of individualization of professional training].
Kharkiv.

9. Shymanovich, I. V. (2008). Formuvannia v
maibutnikh  uchyteliv  potreby v  profesiinomu
samovykhovanni. [Formation of future teachers' need
for professional self-education]. Zaporizzhia.

INFORMATION ABOUT THE AUTHOR
CHERNIONKOV Yaroslav Olexandrovych —
Ph.D, Candidate of Pedagogical Sciences, Associate
Professor of the Department of Linguodidactics and
Foreign  Languages  Volodymyr  Vynnychenko
Centralukrainian State Pedagogical University.

VIIK 376.016:62-028.31]-056.36(075.3)

Circle of scientific interests: processes of
individualization of training future teachers of foreign
languages; methods of teaching foreign languages at the
non-linguistic faculties; formation of future teachers of
foreign languages.

BIJOMOCTI ITPO ABTOPA
YEPHBOHKOB SIpocnap OgaexkcaHapoBu4 —
KaHAWAAT MEJaroriyHux HayK, JOLEHT, MJOLEHT
kadeApr  JIHTBOAWAAKTHKH Ta IHO3EMHHX  MOB
LleHTpambHOYKPabHCHKOTO AEPKABHOTO IEJaroriqHoro
yHiBepcuTeTy iMeHi Bonoanmupa Bunanyenka.
Haykoeéi inmepecu: mpouecw iHIMBiTyaizamii
MiATOTOBKM MaifOyTHIX yYHTeNiB iHO3EMHHMX MOB;
METO/I HaBYaHHSA {HO3EMHHMX MOB Ha HEJIHTBICTHYHHX
¢baxynbrerax; (GopMmyBaHHS ~MaWOyTHIX  y4HTENiB
iHO3EMHHUX MOB.

Cmamms naoditiwna 0o pedakyii 22. 02. 2019 p.
Peyenzenm — 0.n.u. npogpecop Hlanopyx C. 1.

KOTEJISIHEILD HOais CepriiBaa —

KaHAUIAT MeAaroriyHuX HayK, CTapIINi BUKIIa1ad
Kadenpu crieniaabHOi OCBITH Ta 3I0pPOB’S JIIOAUHU
IleHTOpaTHbHOYKPATHCHKOTO AP KaBHOTO MEAArOTigHOTO
yHiBepcuteTy iMeHi Bonogumupa Bunanyenka
https://orcid.org/0000-0003-3932-1824

e-mail: youlianal5@i.ua

KOTEJIAHEILb Hatanka BeJsepiiBaa —

JIOKTOP MeNaroriyHux HaykK, JIOLEHT Kadeapu

METOJIUK JOUIKIJILHOT Ta MOYaTKOBOI OCBITH
IleHTOpaTHbHOYKPATHCHKOTO AP KaBHOTO MEAArOTigHOTO
yHiBepcuTeTy iMeHi Bonmonnmupa Bunanuenka
https://orcid.org/0000-0002-0575-5205

e-mail: nvnatalka@ukr.net

MPOBJEMA ®OPMYBAHHS 3ATAJIbHOTPYJOBUX YMIHb B CIIEIIAJILHIN

NEJATOTTII
IMocTaHoBKA Ta OOrpyHTYBaHHS ICTOTHIN 3aJIe)KHOCTI BiJl CTyIeHsI COPMOBAHOCTI
aKTyaJbHOCTI npoodemMu. DopmyBaHHSI oprasizaniiHuX, KOHCTPYKTHBHO-TEXHOJIOTIYHHUX,
TPYyIOBUX YMiHb Yy [iTeHd, SKi 3a3HAIOTh KOHTPOJIBHHMX Ta OLIHOYHUX yMiHb. Ile momae e
TPYIHOINIB y  HaBYaHHI, €  aKTyaJbHHUM OiMpIIOl aKTyaJIbHOCTI W 3HAYUMOCTI POOOTH 3

MeJaroriyHUM 3aBJaHHAM, OCKIJIBKH OCOOIHMBOCTI
Mi3HABAIBHUX MPOIIECIB, BIACTHBI I[UM y4YHSIM, HE
MOXYTh HC HAJaBaTH HETaTUBHOTO BIUIMBY Ha
CTaHOBJICHHS el JUSUTBHOCTI. Cepen
0COOJIMBOCTEH, 1110 CTBOPIOIOTH 3HAYHI TPYAHOLI
TUTSE CTaHOBJICHHS HABYAJIbHO-TPYIOBOT
MISUIBHOCTI, 3HAYHE MICIIE 3alMaroTh Taki, SK
HECTIHKICTh yBaru, 3HIKCHA TMpare3JaTHICTh,
IMITyJIbCUBHICTh, HEJOCTATHBO IIiJIECTIpSIMOBaHA
TiSTTBHICTB.

Amnanis JIOCIIIIPKEHD, TIPUCBSIYCHUX
MUTaHHSAM (POpPMYBaHHA KOHKPETHO-TPYIOBUX 1
JIeSIKMX 3arajlbHOTPYAOBMX YMiHb (Oprasizaris
poboTH, TUPUHHATTA 1  yTPUMaHHI  METH
IUSUTBHOCTI, TUIAHYBAaHHS MPEAMETHO-IPAKTHYHOL
ISUTBHOCTI, KOHTPONIb 1  OIlIHKA)  JIO3BOJISE
3pOOUTH BHCHOBOK, IO €(DEKTUBHICTh MisLTBHOCTI,
Ky 3naidcHOTE nmith 3 3[IP, 3HaxomuThes B

(dbopMyBaHHS  3araJIbHOTPYAOBUX  yMiHb Y
Moo MuX mKojspis 3 3I1P.
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