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TRANSLATION AS A CONSTITUENT PART OF BILINGUAL EDUCATION

Formulation and justification of the
relevance of the problem. Translation activity
has one or more specific purposes and whichever
they may be, the main aim of translation is to
serve as a cross-cultural bilingual
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communication vehicle among peoples. In the
past few decades, this activity has developed
because of rising specialists’ mobility,
globalization and the expansion of the mass
media and technology. For this reason, teaching
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translation plays an important role as a bilingual
or multi-lingual cross-cultural matter while
attempting to interpret concepts and speech in a
variety of texts as accurately as possible.

Based on the communicative and cognitive
needs of future non-philological professionals
bilingual education at universities provides
training students to read specialized literature in
order to get all sorts of information; annotating
specialized texts; oral communication for
professional purposes; preparation of reports,
essays, translations.

Thus, teaching translation is seen as a
necessary step for the formation of students'
bilingual skills. With regard to the translation
process, systematic accumulation of knowledge
and skills gradually leads not only to students’
high leveled perception of professional subtleties
of the content of the text, but at the same time to
a deeper understanding of cross-cultural and
bilingual features.

Analysis of recent researches and
publications. Problems devoted to multicultural
and pedagogical aspects of bilingual education
are the issues of the research of such foreign
researchers as J. Cummins, J. Lyon,
J. Frederickson, G. Fred, C. Baker, S. McCarty,
as well as such Ukrainian representatives as
S. Shandruk, E. Tedeeva, Ya. V. Pozhenyuk,
A. V. Shtyfurak.

It is obvious that recently, in the light of
current trends in education, the problem of the
development of the theory and methodology of
translation has become a matter of focus. This
resulted in the appearance of a number of
interesting works in this direction, in our country
conducted by O. V. Shupta, S. M. Shchur,
T. O. Dolga, N. M. Sopiluk and others.

Nevertheless, it should be noted that the
research under consideration does not touch
upon all aspects of translation in the context of
bilingual education, what is more important it
does not define modern translation technics
while providing bilingual education.

The objective of the article is to consider
the place and role of translation in bilingual
education practice. We also see the necessity of
analyses of main translation techniques and their
classification in the context of bilingual
education.

The main material of the study. The
scientific and methodological analysis of the
educational process shows that, dealing with
professional information it is a sufficiently
developed skill of translation that allows the
student to overcome the problems of cognitive
nature [3; 4, p. 27; 5; 6].

It should be noted that the outdated today is
the attitude of the teacher of a foreign language
to the translation as a mere multi-step process of
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processing  professional  information. We
consider it inappropriate to reduce the translation
process to the mechanical finding of interlingual
correspondences. From the school curriculum,
young people are inclined to give the meaning of
individual lexical units during the translation. As
a result, there is a chaotic process of the text with
a large number of translation errors, which leads
to a misconception about the content of the
information processed.

When planning any class particularly
difficult and responsible issue is the selection of
adequate means and methods. It is important that
future professionals have the opportunity to
develop translation skills — appropriately give
meaning of the text orally or in writing, as well
as integrative and communicative skills — to
analyze, compare, summarize, draw conclusions
based on listening comprehension or reading;
interpret and comment features of the context
from professional point of view and more.

Thus, taking into account mentioned above,
we have reason to single out the following types
of translation: oral and written, reproduction and
transformation, interactive and non-interactive.
[1]

However, the authors of the Common
Guidelines among other types of professional
written translation distinguish two more types:
summarizing gist and paraphrasing [7]. We
believe that these types should be used in
teaching oral and written translation to future
non-philological specialists.

While translating (in the phase of
communication between addresser and addressee
text-interpreter) students seek to transform the
original text by means of a language-based
equivalent of the original content and translation.
They spontaneously try to establish connections
between the words of the native language and a
foreign one. Finding equivalent correspondences

allows students to broaden the scope of
grammatical phenomena and vocabulary.
Solving this problem involves a detailed

comparison of the original and translated
content, which requires the system to detect
relationships between two particular units of the
languages when translating text from one
language into another [6, p. 63—64].

Consequentially, translation is different
from other types of speech activity that is carried
out in terms of bilingualism. Mastering a foreign
language vocabulary creates a need for students
to enhance the knowledge in specialty.
Undoubtedly, the most appropriate issue for the
formation of speech is the use of specialty texts,
which are small in terms of available content,
rich in professional vocabulary collocations and
grammatical structures, adapted for non-
philological majors.
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Classroom activities should be targeted on
the following students’ essential characteristics:
reading comprehension ability in a foreign
language; knowledge of the subject; sensitivity
to language (both mother tongue and foreign
language); competence to write the target
language dexterously, clearly, economically and
resourcefully.

Also we take into consideration Vinay and
Darbelnet’s  classification  of  translation
techniques that had a clear methodological
purpose. They defined seven basic procedures
operating on three levels of style: lexis,
distribution (morphology and syntax) and
message. The procedures were classified as
direct (or literal) or oblique, to coincide with
their distinction between direct (or literal) and
oblique translation.

Literal translation occurs when there is an
exact structural, lexical, even morphological
equivalence between two languages. According
to the authors, this is only possible when the two
languages are very close to each other. The
literal translation procedures are:

— Borrowing. A word taken directly from
another language, e.g., the English word
bulldozer has been incorporated directly into
other languages.

— Calque. A foreign word or phrase
translated and incorporated into another
language, e.g., «11e A1 MEHE He mpatioe» (To0To
LIOCh JJIsi MEHE He CTaHOBUTH IHTEpecy 4Yu
Hekopucue) from the English «it doesn’t worky.

— Literal translation. Word for word
translation, e.g., The ink is on the table and
YopHuita Ha CTOJII.

Oblique translation occurs when word for
word translation is impossible. The oblique
translation procedures are:

— Transposition. A shift of word class, i.e.,
adverb transpositions e.g., Indeed and Bama
npasja.

— Modulation. A shift in point of view.
Whereas transposition is a shift between
grammatical categories, modulation is a shift in
cognitive categories. Vinay and Darbelnet
postulate eleven types of modulation: abstract
for concrete, cause for effect, means for result, a
part for the whole, geographical change, etc.

— Equivalence. This accounts for the same
situation using a completely different phrase,
e.g., the translation of proverbs or idiomatic
expressions like, To be between the devil and the
sea and Byt Mi>k MOJIOTOM 1 KOBaJIJIOM.

— Adaptation. A shift in cultural
environment, i.e., to express the message using a
different situation, e.g. cycling for the French,
cricket for the English and baseball for the
Americans.

What is more, in Harris and Sherwood's
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system, there are stages that a natural translator
goes through. We consider it quite possible to
transform them into our field of research and
they are the following for a student:

Pretranslation is translation using mostly
single words, which is hardly surprising since
the beginner as well may still be in the «one-
word sentence» stage. Pretranslation comes first
before interpersonal  autotranslation  and
transduction.

Autotranslation takes place when a student
translates to others what he has said or written
himself; and sometimes he translates to himself.
When the subject translates to himself, this is
known as «intrapersonal translation» and when
the subject's own words are translated to other
people, this is known as «interpersonal
translationy.

Transduction appears where a student acts
as an intermediary between two other people.
Transduction can be grouped as intragroup
(within a group in the classroom) or extra group
(out of the classroom) [2, p. 165-167].

From the point of view of bilingual
education, mastering such communication
strategy as translation, the use of appropriate
planning stages of the session gains a new
important evaluation. The first stage, preparation
stage to be exact, which includes: setting the
volume of material for processing; pre-
organization and maximum concentration of
resources; selection of support technics;
preparation of the vocabulary; taking into
account professional content of the text. The
second stage — the stage of implementation:
active processing of information received; fixing
variants of the translation, professional
equivalents and other data; taking into account
linguistic and extralinguistic issues; testing and
error correction. The third stage — evaluation:
check semantic consistency of the original
version and interpretation undertaken; check the
adequacy of linguistic tools used and knowledge
of the specialty. The last stage — correction:
clarification of using dictionaries, thesauri etc.;
consultations with experts and sources.

At the same time, we take into account
Malakoff and Hakuta point of view according to
which translation requires language
manipulation at two levels. It must both convey
the meaning of the source text and produce an
appropriate target text. If one considers natural
translation, the translator would have to go
through four phases: 1) understanding the
vocabulary in the original work;
2) understanding the message in the original
work; 3) reformulation of the same message in a
second language; 4) deciding on the adequacy of
the produced text [3, p. 143—-144].

It is not only the meaning that the student
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reformulates while translating, but also the
correct sentence structure in the target language.
From this particular information, we support
Malakoff and Hakuta who conclude that
translation is both a communicative and a
metalinguistic skill. Its communicative part
consists in students understanding the message
that is aimed to be given in the source language
and conveys it in the target language. While
doing this, the student considers the sentence
structure and linguistic characteristics of the
target language and this constitutes the
metalinguistic part of translation skill. That is
why translation proficiency requires both
bilingual  proficiency and  metalinguistic
knowledge.

In natural translation, which is translation
by an untrained individual as Harris defines it
(with us it is a student), one cannot talk of the
linguistic knowledge of the bilingual. This
explains why students can convey the message
of a source language text by translating it to the
target language, although they are unable to use
correct sentence structures and syntax. Malakoff
and Hakuta suggest that translation strategy is a
learned thing and, in order to make translation
that conveys the meaning of a source text, one
must use correct sentence structures in the target
language. This view brings a critical approach to
natural translation by suggesting that the
outcome of a natural translation may not be
grammatically correct and a natural translator
lacks metalinguistic awareness [2; 3, p. 145-
146].

Teaching translation may be solid and
fragmented. Holistic teaching translation helps
absorb and consolidate the studied linguistic
phenomena. Fragmented translation training
aims at individual components, models, patterns,
phrases, collocations. Objectives of such type of
the translation — the assimilation of these
components, their use, their ability to
differentiate them, taking into account the
professional content of the text.

Basic techniques of translation are lexical
and grammatical transpositions that constitute
the main mechanism of bilingual translation.
Development of fixed skills of transposition is
the most important task of the course. It can be
done in various forms (oral, written, or their
combinations), but the teacher should always
emphasize that bilingual translation contains
significant differences.

Conclusions and prospects for future
research directions. In the context of a modern
approach to language education, the task is to
help students master  the following
communicative strategies, such as perception
(receptive strategies), production (productive
strategies), interactivity (interactive strategies),
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oral and written translation, referencing, retelling
(mediation strategies). Thus, translation is
considered as a special type of speech activity
and a special form of communication with the
use of two languages and can be determined as
such having the essential role and place in the
system of bilingual education.
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IlocTanoBka Ta O0IpyHTYBaHHSHA
aKTyaJbHOCTI mpoOaemu. YkpaiHa Ta me 44
KpaiHu €Bpomu € yd4acHHUKaMH BoOJIOHCHKOTO
mpoIecy, METOK  SKOT0 €  CTBOPCHHSA
€BPONCICHKOTO  HAayKOBOTO Ta  OCBITHHOTO
MPOCTOpPY 33yl TIABHINEHHS CIPOMOXKHOCTI
BHITYCKHUKIB BHIIUX HABYAJIBHHUX 3aKIaliB IO
MIpareBJalTyBaHHs, TMOMIMNIIEHHS MOOUTBHOCTI
TPOMaJsSH Ha €BPONEHCHKOMY PHHKY IIpaii,
T THSTTS KOHKYPEHTHOCIIPOMOXKHOCTI
€BpOMNENHCHKOT BUIIOT IIKOJIH.

SIkicth  BHIIOI OCBITM B KOHTEKCTI
BosoHChKOTO mpoLIECY € OCHOBOIO CTBOPEHHS
€BpONEHCHKOTO  NPOCTOPY  BHIOI  OCBITH.
Kpaium, ski BXOIATH IO IBOTO MPOCTOPY,
MIATPUMYIOTh TOJANBIIMNA PO3BUTOK TapaHTIii
SKOCTI Ha piBHI HAaBYaJIbHHUX  3aKIAJiB,
HaIllOHATLHOMY Ta €BPOINEHCHKOMY  PiBHSIX.
ToMy BaXIHBHM JKEpeIoOM il BH3HAUCHHS
CTpaTeriyHUX  HANpPSIMIB  PO3BUTKY  BHINOI
MeJaroriyHoi OcBiTH B YKpaiHi € BHBUEHHS Ta
aHaii3 JIOCBiTy M ATOTOBKHA BUYNTEIIB
npoiTbHUX KJIACiB B KpaiHax €BPOIIH.

Amnaji3 OCTaHHIX JOCTiKEeHb i
nyoaikamiii. J{ns BH3HAuCHHS CTpaTeriyHUX
HanpsiMiB  PO3BUTKY NENaroriyHoi OCBITH B
VYkpaiHi BaXJIMBUM JDKEPEJIOM € BHBUCHHS Ta
aHali3 JIOCBilly MiArOTOBKH BYHUTETIB 32
KOPJIOHOM. YTPOJOBX OCTaHHBOT'O JCCATUPIYYS
YKpaiHChKiI HAYKOBIN 3IIACHWIH TIOPiBHSIBHO-

negaroriyui IOCIIUKEHHS (H. AbGamkina,
H. Bigrok, T. decsaTos, B. XKykoBchkuid,
B. Kpeminp, T.KommanoBa, O. Ky3nenosa,

H. JlaBpuuenko, M. Jlemenko, O. JIemuHCHKUH,
A. Makcumenko, O. Martsienko, O. OrieHko,
JI. ITyxoBceka, A. CopyeBa, B. UepBoHenbkui,
C. llanapyk, b. [llyHeBud), ogHak A0 LBOTO
yacy TIPYHTOBHO HE pO3pOOJICHO MpodiemMy
npodeciitnoi MiArOTOBKU BUYHTEIIB
inpopmatrku B Hizepnannax.
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[Iporsirom ocTaHHIX pPOKIB 0OCOOJMBOCTI
MiATOTOBKM BYMUTENIB MNPOQUIBHUX KIaciB €

OpeJIMETOM  IHTCHCHBHUX JHCKYCill  cepen
€BPOICHCHKNX YYEHHUX, 30KpeMa B TaKuX
aCIeKTax: TEOPETHYHI OCHOBHM Oe3mepepBHOI

ocBiTn (A. Etzioni, J.I. Goodlad, R. Soder,
K. A. Sirotnik Ta iH.); Oe3mepepBHa  Ta
MCIAIUINIOMHA II€AroriyHa OcCBiTa BYHUTEIIB
(G. Shacklock Ta iH.); dopmu mpodeciiiHoTO
po3Butky  BumteniB (M. Eraut Ta  iH.);
koMmrieTeHTHiCTh  Buutenst (W. J.  Rawls,
L. O. Fatunsin, E. Miranda, R. Landmann Ta iH.)
[9].

PedbopmyBaHHS ~ cHCTEeMH  HiIrOTOBKH
BUMTCIBCHKUX  KaApiB €  MPIOPUTCTHUM
HarmpsMoM y Teopii W NpakTHLi OCBITH KpaiH
Bononcekoro mponecy. Cuijg 3a3Ha4MTH, 110
CIIUIBHAUM B TIpoIrieci peQopMyBaHHS CHCTEM
BHIIO1 OCBITH Vkpaian Ta KpaiH
€BpOIEHCHKOTO TMPOCTOPY Ha 3aKOHOJABYOMY
piBHI € 3a0e3medeHHs ii SKOCTI Ha OCHOBI
KOMITETEHTHICHOTO Triaxomy [2].

MeTto10 cTaTTi € BHUBYEHHS NUIIXIiB
MoJiepHi3alii npodeciiiHol miAroTOBKMA BYUTEIIB
npodinpHUX KiaciB B YKpaiHi i3 3acTOCyBaHHS
MepeIoBOro CBITOBOI'O JOCBITY KpaiH
Bononcekoro mporecy.

Bukaan OCHOBHOI'Q MaTepiany
JOCTiI;KeHHs1. 3arajabHOBIJOMO, [0 MOIJISIAH M
TepeKOHAHHS BUYUTEIA KepyoTh ftoro
MOBEIHKOIO ¥ MPUHHATTAM pillleHb SK y KJaci,
Tak 1 3a #Horo Mexamu. Kpim TmocTiifHOTO
BJIOCKOHAJICHHS 3HAHb 31 CBOTO IpEAMETY, BOHU
e TOBWHHI OIIAHOBYBAaTH BEIUKY KIUIbKICTh
pPI3HOMaHITHUX  TEIAaroTiYHUX  METOOUK 1
CTpaTerii Ta pO3yMITH HaBYAIBHUN MpOIIEC.
VYBenenns JI. Hlynemanom y 1987 poui tepminy
«TeJIATOTIYHI KOHTCHTHI 3HAHHS» J03BOJIAIO
KOMOIHYBaHHSI Y3TOJDKCHOTO OOCSTY 3HaHb 1
NENaroriYyHNX  HABUYOK,  MOTPIOHUX st
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